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Assessment 
Overview and 
Anchor 
Approval 
Committees
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Rigorous item development process with teacher input

1. Professional item 
writers develop new 

sentence rewrite 
and CR items

2. TEA content 
specialists screen 

items

3. Educator 
committees review 

items

4. TEA and 
contractors 

finalize items

5. Items are field 
tested to collect 

data

6. Field test data is 
reviewed

7. Items are added 
to the bank

8. Items are 
selected for the 

assessments

9. Anchor approval 
with educators

10. STAAR 
administered



Reading and writing constructed response (CR) items and their 
associated rubrics are reviewed by educator item review (EIR) 
committees

The EIR committees can provide 
feedback on all items, including 
the ECR prompt, SCR items, and 
the item-specific rubrics that 
accompany each SCR. 

This is the opportunity for edits 
to be made to the SCR item-
specific rubric(s), not after the 
question has been field-tested.
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Recall: Short constructed response (SCR) and extended constructed 
response (ECR) items are scored differently than other item types.

Student responses are 
scored using a rubric.

Educator committees 
participate in anchor 
approval meetings to 
determine how to score 
each constructed 
response item.

The 2023 released tests and scoring 
guides for all content areas and grade 
levels were posted in August. Scoring 
guides include the following 
information for both SCRs (when 
applicable) and ECRs:

 the prompt;
 the scoring rubric; and 
 annotations for student responses.



What is anchor approval?
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Anchor approval, also known as rangefinding, is the process of defining 
the range of performance of student responses that fall within each score 
point on a rubric. In other words, it is the process of determining how to 
apply the scoring criteria consistently to student test responses, 
thereby determining the standards used to score student responses on 
STAAR.

Decisions made at the anchor approval meeting are the basis for 
subsequent development of a scorer training program.



Scoring vs. Grading

Anchor Approval Committee 
Process

Purpose of Anchor Approval 
Committee

The work of the anchor approval committee supports the scoring process 
for constructed response questions.
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When formally assessing students in the classroom, how do you 
determine the grade a student receives?

Is there always a clear line between whether a student receives credit 
for a response?
How do you determine if they should receive partial credit?
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When grading, the teacher knows the student and can interpret the 
student’s knowledge.

In the classroom, teachers can 
make judgement calls when 
grading student responses 
because they know the student 
and can consider the 
knowledge the student has 
previously demonstrated 
during classroom activities as 
well as other factors.
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Off with the teacher hat…

• Do not judge student responses for qualities that are not addressed in the 
rubric or for qualities that are based on your personal preferences. 

• Avoid thinking about how you teach students to write. 
• Avoid overemphasizing errors in the student response. 
• Avoid making assumptions about the student, such as ability or population.

On with the rater hat…

• Using the rubric as a guide, read each student 
response to assign a score. 

• For ECRs, think holistically about the writer’s 
communication of ideas in the response. 

17



What does an Anchor Approval meeting look like?
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Rubric and anchor approval training 

Review and individually score anchor papers 

Committee accepts and rejects scored anchor papers

Committee approves an anchor set for each prompt



When scoring, the scorer does not have previous knowledge of 
the student or what they know about the content.

Points are awarded based on how well the 
response meets the rubric criteria.

Item-Specific Rubric

Score: 1

The response is a complete sentence that combines the ideas in a clear 
and effective way. 

Score 0: 
The response is not a complete sentence or does not combine the ideas in 
a clear and effective way. 

1
 -----------
 -----------

0
 -----------
 -----------
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Scorers escalate responses that are outside the content in the 
rubric or scoring guidance to a supervisor for review.

Unlike teachers providing grades on 
classroom assessments, scorers 
cannot make judgments outside of 
the rubric or scoring guidance.

Responses that are outside the scope 
of the rubric or scoring guidance are 
elevated to a higher review with the 
vendor and TEA.
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Anchor approval committees provide guidance for the scorers to 
use in addition to the rubric.

The anchor approval committees review actual student 
responses from the field test to provide feedback about the 
application of the scoring rubric and provide guidance for 
scorers to apply when responses are not clearly correct or 
clearly incorrect. 

Edits are not made to the rubric after the question has 
been field tested.
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For the next couple of 
sections, you will need to 
access the TEA Constructed 
Response Workbook.

22

https://texasedu-my.sharepoint.com/personal/lyndsay_armstrong_tea_texas_gov/Documents/Desktop/Constructed%20Response%20Workbook.pdf


Scoring: Short 
Constructed 
Response (SCR)
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Recall: Each SCR question has an item-specific rubric, so these 
questions are scored, not graded.

Reading or writing                             
item-specific rubric

Reading SCR = up to 2 points 

Writing SCR = 1 point
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Scorers use the content in the rubric and the scoring guidance 
provided by the anchor approval committees to score these items.

E1 (8)(D) analyze 
how the author's use 
of language 
achieves specific 
purposes;

Score Description

2

A complete response may include, but is not limited to, one of the following responses about what the 
author's language in paragraph 8 suggests about Grandma: 

• This paragraph tells us that Grandma regrets that she let her childhood dreams fade away. 
A complete response may include, but is not limited to, the following evidence: 

• In the paragraph, Grandma says, “I thought of how many times as a girl I stared into that faraway 
moon and dreamed impossible dreams.” 

The rubrics cannot 
always provide an 
exhaustive list of 
possible answers. 

Anchor approval 
committees 
provide scoring 
guidance that is 
used to train the 
scorers on how to 
score the 
responses.



Each reading SCR question has a 2-point item-specific rubric.

6 (9)(A) explain the 
author's purpose 
and message 
within a text; 

Score Description

2

A complete response may include one of the following explanations about the author’s main message in the article and will include at 
least one piece of relevant text evidence from the text. Many types of teamwork are needed on the ISS.

• There is a lot of planning that is needed for life at the ISS. 
• Astronauts show hard work in their life at the ISS.

Potential list of text evidence is provided. 

1
A partial response may include an accurate explanation, but the evidence included does not support the answer stated, or no evidence 
is provided. 
A partial response may provide relevant text evidence, but the student does not include an accurate explanation.

0 The response is incorrect. 
The response is not based on the text. 
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Each writing SCR question has a 1-point item-specific rubric. 

Score Description

1 The response is a complete sentence that expresses the ideas in a 
clear and effective way,

0 The response is not a complete sentence or does not express the 
ideas in a clear and effective way.

5 (11)(C) revise drafts 
to improve sentence 
structure and word 
choice
by adding, deleting, 
combining, and 
rearranging ideas for
coherence and 
clarity;
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Without looking at the scoring rubric, how would you 
answer this English I SCR Prompt?

Page 2-3 of 
workbook

E1 (7)(B) analyze the structure, prosody, and graphic 
elements such as line length and word position in 
poems across a variety of poetic forms; 

28



Discuss how your response aligns to the item-specific 
rubric.

29

Score Description

2

A complete response may include, but is not limited to, one of the following responses about what the single-sentence stanzas in the 
poem “Simply Me” help the reader understand:

• The speaker feels good about herself. 
• The speaker is a strong person who knows her mind. 
• The speaker reaches conclusions about herself.

A complete response will include at least one piece of supporting evidence from the text. A complete response may include, but is not 
limited to, the following evidence cited or paraphrased from the text: The speaker says she knows where she belongs, sees good in 
herself, and is unique. 

• I know right where I belong. (line 4) 
• I am/unique. (lines 21 and 22)

Evidence is accurately used to support the response. The response and the evidence to support it are based on the text. 

1

A partial response may include one of the answers expected in the complete response. However, the evidence included does not support 
the answer stated, or no evidence is provided.
A partial response may cite or paraphrase relevant text evidence, but the student does not include an accurate answer about what the 
single-sentence stanzas in the poem “Simply Me” help the reader understand. 

0
The response is incorrect. 
The response is not based on the text. 
No response is provided. 

Page 4 of 
workbook



How would you score this response? Page 5 of 
workbook

Reading SCR Sample #1:

30



Reading SCR Sample #1 Annotation: 

The writer provides an accurate answer (“all the beautiful things about her 
and those are single things that she likes about herself”). Both of those 
ideas answer the question about what the reader understands.

The writer does not provide any evidence from the poem, either by direct 
quote or paraphrase, that could support a correct answer.

The writer provides an accurate answer. There is no supporting evidence. 
Score point 1.
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How would you score this response?
Page 5 of 

workbook

Reading SCR Sample #2:
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Reading SCR Sample #2 Annotation: 

The writer provides two accurate answers (“they’re okay and happy with who 
they’re”; “she is confident and comfortable in her own skin”). The first phrase, “It 
helps the reader understand what the speaker feels about themself,” requires 
additional explanation, but this writer clarifies the specific aspects of what the 
narrator feels with the above answers.

The writer accurately provides evidence from the passage, by quotation, that 
supports a correct answer. “When it says ‘I see good in me’” is one of the single-
line stanzas. The writer provides an accurate answer.

The writer provides accurate supporting evidence. Score point 2.
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How would you score this response?

Reading SCR Sample #3:

Page 5 of 
workbook
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Reading SCR Sample #3 Annotation: 

The writer does not provide an accurate answer. The second part of the answer, 
“so people understand way better than reading a small sentence,” is stating how 
the single-line stanza functions, which doesn’t answer the question. The first 
part of the answer, “I would add more stuffs or words,” is a suggestion on how to 
improve the single-line stanza. It does not answer the question. 

The writer does not provide any evidence from the poem, either by direct quote 
or paraphrase, that could support a correct answer. 

An accurate answer is not provided. There is no supporting evidence. Score 
point 0. 
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Without looking at the scoring rubric, how would you 
answer this Grade 3 Writing SCR?

36

Page 6 of 
workbook

3 (11)(C) revise drafts to 
improve sentence 
structure and word choice 
by adding, deleting, 
combining, and 
rearranging ideas for 
coherence and clarity;



Discuss how your response aligns to the item-specific 
rubric.

37

Score Description

1 The response is a complete sentence that expresses the ideas in a clear 
and effective way.

0 The response is not a complete sentence or does not express the ideas in 
a clear and effective way.

Page 6 of 
workbook
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How would you score this response?

Writing SCR Sample #1:

Page 7 of 
workbook
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Writing SCR Sample #1 Annotation: 



40

How would you score this response?

Writing SCR Sample #2:

Page 7 of 
workbook



41

Writing SCR Sample 2 Annotation: 



Scoring: Extended 
Constructed 
Response (ECR)
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Each ECR question uses a 5-point rubric, so these questions are 
scored not graded.

Argumentative/Opinion or 
Informational

5-Point Rubric, Double Scored =  up 
to 10 Points 

Development and Organization of 
Ideas = up to 3 Points  

Conventions = up to 2 Points
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Possible 5-Point Rubric Scores

Development and Organization of Ideas/Conventions

3/2

3/1
3/0 

2/2

2/1
2/0 

1/2

1/1
1/0 

0/0* 

*Note that if a response receives 0 points for organization and development of 
ideas, the response will also earn 0 points for conventions.

44



Possible 5-Point Rubric Score Combinations

Development and Organization of Ideas/Conventions

SP 1:

1/0 

SP 3:

3/0
2/1
1/2

SP 4:

3/1
2/2

SP 5:

3/2

SP 2:

2/0

1/1 

SP 0:

0/0* 

*Note that if a response receives 0 points for organization and development of 
ideas, the response will also earn 0 points for conventions.
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Impact of Scoring a Zero in Development and Organization of 
Ideas

Development and Organization of Ideas/Conventions

Student 
Response Scorer 1 Scorer 2 Total Score

1 0/1
0/0

0/2
0/0 0

2 1/0 0/1
0/0 1

3 1/1 0/1
0/0 2

4 1/1 1/1 4

5 1/2 2/2 7

Remember that if a response receives 0 
points for organization and development 
of ideas, the response will also earn 0 
points for conventions.

Even if a student’s writing demonstrates 
consistent command of grade-level-
appropriate conventions, the response will 
not earn points if the development and 
organization of ideas score is a 0.
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Read this prompt and the associated article in the 
accompanying workbook. Review the informational rubric.

Page 8 – 13 of 
workbook

6 (11)(B) compose 
informational texts, 
including multi-paragraph 
essays that convey 
information about a topic, 
using a clear controlling idea 
or thesis statement and genre 
characteristics and craft; 
Readiness Standard

47

https://tea.texas.gov/student-assessment/tx-staar-informational-rubric-g6-e2.pdf


Review the following student responses. What do you 
notice? Share your thoughts with a shoulder partner.

Page 14 of 
workbook

Prompt: Explain how the Camel Mobile Library has affected the people of 
Garissa. 

Student Response: people could read and learn from books. People coulddnt get books. its easy to use the library 
the camel mobile has effected peeple. if they didnt have the mobile library they couldnt get books. the camel 
mobile library brings books

Score 1 Score 2 Total Score

1/0 0/0 1

Student Response: Camel Moblie Library helps because it improves the Literacy rate so when they 
become older, They will know how to read and write. Since some kids cant get books from a library 
because it is too far away the moblie library brings books to kids in need.

Score 1 Score 2 Total Score

1/1 1/1 4
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Review the following student responses. What do you 
notice? Share your thoughts with a shoulder partner. 

Page 14 of 
workbook

Student Response: Camel Moblie Library helps because it improves the Literacy rate so when they become older, 
They will know how to read and write. Since some kids cant get books from a library because it is too far away the 
moblie library brings books to kids in need.

 
Score 1 Score 2 Total Score

1/1 1/1 4

Have youve heard of the Camle mobile library? Well if you havent I’ll tell you all about it! To start let me explain a bit 
about the Camle mobile library it was made for people leving in plasces like Grassis were land is to rough to even 
get there so to deliver there books and more they get on Camle and set up shop to give children a chance to have a 
type of education,and too learn about new things through saidso books how do I knoe this? Well in a article called, 
“One Book, One Camel” it says, “the camel moble library helps to poromote literacy , which is the ability to read and 
write”  , this evidence proves that the Camle Mobile library was there to help children to understand and be able to 
read and write ,and tell what is what. Thats why the Camle mobile library i super important.

Score 1 Score 2 Total Score

2/0 2/0 4
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How would you score this response? Page 15 of 
workbook

ECR Sample #1:

50



ECR Sample #1 Annotation: 
Organization and Development of Ideas: 1
The writer presents the controlling idea that “The camel mobile liberry has helped 
many people of Garissa have fun reading . . . of bringing books on top of cameles.” The 
writer does not include an introduction or conclusion, and an organizational structure 
is not evident. The writer provides little text-based evidence in the form of a 
paraphrase (“Why cameles you might be thinking why not cars trucks or cargo ships it 
is becouse Garissa is located in a desert With rough landscape”) to insufficiently 
develop and support the controlling idea. Overall, this response reflects a limited 
understanding of the writing purpose.

Conventions: 0
The writer demonstrates little to no command of grade-level-appropriate 
conventions. Errors include capitalization (“The camel mobile liberry,” “is located in 
a desert With rough landscape”), missing commas (“why not cars trucks or cargo 
ships”), and spelling (“liberry,” “unice,” “transpertation,” “cameles,” “becouse”). In 
addition, the response consists of two sentences, the second of which is a run-on 
sentence. These errors impact the clarity of the writing and the reader’s 
understanding of the writing.
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How would you score this response? Page 15 of 
workbook

ECR Sample #2:
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ECR Sample #2 Annotation:
Organization and Development of Ideas: 3
The writer offers the clear controlling idea that “they created something called the ‘Camel Mobile 
Library’ to transport books to children.” An effective introduction (“People is Garissa had a low 
literacy rate, and the Kenyan government works to change that”) and conclusion (“Mainly, without 
the Camel Mobile Library, the residents would not have even discovered the joy of reading nor have 
been learning as much as they do”) is present. The organizational structure is appropriate and 
effectively supports the development of the controlling idea. The focus is consistent throughout, 
creating a response that is unified and easy to follow. The writer provides relevant paraphrased 
evidence (“The camels carry books around, and when they stop, they set up a temporary library so 
that children and adults alike may come and read”) that is clearly explained (“This makes it so the 
literacy rate rises since they now have the want to read”). The expression of ideas is clear as almost 
all sentences and phrases are effectively crafted to convey the writer’s ideas (“The people also learn 
easier without having to attend classes or learn by speech”). This response reflects a thorough 
understanding of the writing purpose.

Conventions: 2
The writer demonstrates a consistent command of grade-level-appropriate 
conventions. A spelling error in the first sentence (“is” [instead of in]) does not 
impact the clarity of the writing.
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How would you score this response? Page 16 of 
workbook

ECR Sample #3:
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ECR Sample #3 Annotation:

Organization and Development of Ideas: 2
The writer offers the controlling idea that “How the Camel Mobile Library has affected the people of 
Garissa is that it helps encourage kids to learn more and read more.” A brief introduction (“How the 
Camel Mobile Library has affected the people of Garissa”) and conclusion (“By the books getting 
delivered . . . vehiciles have a difficult time in Garissa”) are present. An organizational structure is not 
consistent since sentence-to-sentence connections are not strong enough to support a logical 
development of the controlling idea. Relevant evidence is provided (“delivering books by camel is a 
creative solution to help more children learn how to read”) that is insufficiently explained (“That is 
creative because it can get children to enjoy reading because it gets delivered by camel”). In addition, 
the expression of ideas is basic (“it gets delivered by camel,” “it solves one of the problems”). This 
response reflects a partial understanding of the writing purpose.

Conventions: 2
The writer demonstrates a consistent command of grade-level-appropriate conventions. 
An error in spelling (“vehiciles”) is present. The response has few errors, and those errors 
do not impact the clarity of the writing.
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TEA began implementing a hybrid-scoring model in December 
2023. 

TEA began implementing 
a hybrid-scoring model 
that incorporates 
automated scoring 
alongside our human 
expert scorers in 
December 2023. 

Hybrid scoring is not artificial intelligence 

Humans, including Texas educators, will continue to be 
involved in all parts of the scoring process 

Educator committees will give input on how 
responses should be scored 

Humans monitor and adjust the scoring system by 
checking the reliability of scoring metrics

More information will be available in the next few months



STAAR Reading Language Arts Resources

https://tea.texas.go
v/student-
assessment/testing
/staar/staar-
reading-language-
arts-resources 
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Aligning 
Assessment 
with 
Instruction



Instructional practices can affect student learning and 
performance.

Think About
 What is best instructional 

practice?
 What does this look like in your 

classroom/school/district?

 What makes those instructional 
practices effective?

 How does this translate into increased 
student performance? 



Texas has a long history of statewide summative assessments to 
measure student learning.

1980
Texas Assessment 

of Basic Skills
(TABS)

1986
Texas Education 

Assessment of 
Minimum Skills

(TEAMS)

1990
Texas 

Assessment of 
Academic Skills

(TAAS)

2003
Texas Assessment 
of Knowledge and 

Skills
(TAKS)

2012-present
State of Texas 
Assessment of 

Academic Readiness
(STAAR)



In the past, the RLA assessments have been composed mostly of 
multiple choice questions.

Exit Level TEAMS Example (1985)

Where should you look to find a word or     
phrase that means the same thing as 
refrain?

A.  a thesaurus

B.  a table of contents

C.  an atlas
D.  the Readers’ Guide to Periodical   

Literature 

Identify the appropriate reference source (Obj. 7)

Grade 5 TAAS Example (1997)

In the passage, the buses have been delayed 
because of —

A. the long line of people waiting to buy 

tickets

B.  a bridge that has been closed

C.  the heavy rain and thick fog

D.  a problem with the bus’s engine

Identifying the cause(s) of a given event or a 

character’s actions (Obj. 4)

Grade 4 TAAS Example (1997)

If Mrs. Garza wanted to make 
reservations to visit the museum, she 
would —

A. go to the museum

B.  talk to a coach

C.  write to the museum

D.  call 555-8377

Following complex directions (Obj. 2)



In the past, the RLA assessments have been composed mostly of 
multiple choice questions.

2022 Released English I EOC 
2009 Released TAKS Grade 8

Which idea demonstrates that having work shown in Edith 
Halpert’s gallery was an important accomplishment?

F Halpert’s gallery displayed some of America’s top artists.

G Halpert was one of the first to show an interest in Lawrence’s
         talent.
H      Halpert’s gallery was located in downtown New York City.

J Halpert was very knowledgeable about Lawrence’s art.

3(4)(B) make subtle inferences and draw complex conclusions about the ideas in text 
and their organizational patterns;



State and Federal laws required a redesign of Texas’s state 
summative assessment (STAAR), effective 2022-23.

63

HB 3906 in 2019 created transformative 
changes to improve the STAAR program.

75% multiple choice cap

Transition to 100% online testing

Through-year assessment pilot

Interim and formative assessments

Additionally, the federal government requires 
Texas to assess the breadth of the TEKS, which 
for RLA includes writing at every grade.



2023 STAAR 
RLA 
Takeaways
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3. Considerations: Decisions are content-
based, and the statistical data can support 
it. These items are saved for future 
STAAR use.

2. Criteria: Content specialists decide the 
appropriateness for each item to be 
included in the summative bank. 

1. Reviewers: TEA content specialists and 
the assessment vendor review the data 
received from the field-tested items.

Data Review Process 

Adjudication Review: Text Entry Items 

1. Reviewers: TEA content specialists and   
the assessment vendor review every unique 
response submitted for text entry items.

2. Criteria: Student responses must indicate 
an understanding of the skill and task.

3. Considerations: Students may provide  other 
technically correct answers All capital letters, 
misspellings, and spacing must be considered.

STAAR Data Review: All Item Types



What does the data show?

English I (2)(A) use print or digital 
resources such as glossaries or 
technical dictionaries to clarify and 
validate understanding of the precise 
and appropriate meaning of technical 
or discipline-based vocabulary; 

• Students could be awarded credit for typing
o definition 2
o two
o partial text (i.e., taking part)

• Text entry responses in a language other 
than English are not awarded credit (i.e., dos).

Takeaways:  
• Text entry assessing SE 2A may produce 

various adjacent correct answers.
 
• Modifying the stem to “Which definition 

number …” or “In the dictionary entry, 
definition number  best matches…” 
makes it clear to the student what is 
expected in terms of a text entry response.

                       



What does the data show?

• Students could be awarded credit for typing
o misspellings of the word “subjective” (i.e., subective, subjecive, sujectuve)
o the word “limited” 

Takeaways:  
• Third-person subjective point of view can also be referred to as third-person limited point of view; the 

terms are interchangeable, and both would be correct.

                       

7 (9)(E) identify the use of literary 
devices, including subjective and 
objective point of view;



What does the data show? 

EII (8)(F) analyze how the author's 
diction and syntax contribute to the 
mood, voice, and tone of a text;

• Students could be awarded credit for typing
o misspellings of the word “dainty” 

 (i.e., dainy, danty, daintu)

• Student responses will not be awarded 
credit for typing the line number (e.g., line 
10, ten, 10) as the item is specifically asking 
for a word.

• Student responses that come from other 
than stanza 4 will not be awarded credit.

Takeaways: 
• Text entry items allow for students to enter 

a brief string of text such as a word or 
number.

• Students must identify the type of response 
required (i.e., a word, a line number, or 
a paragraph number, etc.).        



What does the data show?  

Multipart Multiselect

The data showed that 
students were able to:

• Accurately identify 
correct answers and 
provide support.

This demonstrates that:

• Students are 
engaging in a deeper 
analysis of the text.

The data showed that 
students were able to:

• Identify multiple 
correct answers.

This demonstrates that:

• Students are 
applying higher-level 
thinking by engaging 
deeply with the text.

The data showed that 
students were able to:

• Accurately match 
correct statements to 
assessed categories.

This demonstrates that:

• Students are making 
generalizations about 
and critically 
evaluating a text.

The data showed that 
students were able to:

• Construct a clear response 
and support the response 
with relevant text evidence.

• Construct a clear and 
effective revised sentence.

This demonstrates that:
• Students are meeting the 

cognitive demand of 
constructed responses.

Match Table Grid Short Constructed 
Response

This includes the reading and writing 
short constructed responses.



Educator 
Recruitment



Benefits of participating in the STAAR educator item review 
committee include:
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Complete the Educator Committee Application Form found 
in the Texas Assessment Learning Management System.

Review potential STAAR 
items before field testing

Make recommendations 
for changes to items

Share knowledge with a 
diverse group of 
educators from across 
Texas

Earn 16-36 CPE hours



Educators interested in qualifying to be a scorer can apply directly 
with Pearson.

Educators go through a rigorous 
process to qualify as a scorer. The 
training consists of multiple rounds 
of scoring:

 Review anchor sets
 3 practice sets
 2 qualifying sets

Educators can apply to be a scorer via 
the Pearson website at the link below.

https://www.pearsonassessments.com/
campaign/pearson-scoring-assessment-
resources-employment.html 
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https://www.pearsonassessments.com/campaign/pearson-scoring-assessment-resources-employment.html
https://www.pearsonassessments.com/campaign/pearson-scoring-assessment-resources-employment.html
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Texas educators are key to designing and building high quality 
assessments. 

Classroom teachers, instructional coaches, campus and district 
content specialists, and campus administrators can serve in a variety 
of ways:

• Educator passage review – each potential passage for the RLA test 
is reviewed and approved by a committee of Texas educators

• Educator item review – each potential question for a state test is 
reviewed and approved by a committee of Texas educators

• Constructed response rangefinding – educators are convened to 
set the scoring boundaries for student essays based on the rubric

• Subject-area advisory groups – groups of educators are convened 
to provide feedback on subject-area-specific topics

Visit the Texas 
Assessment Learning 
Management System 

to apply.

https://app.smartsheet.com/b/form/dd1f05842b8c4a71bc492ffa08e22ff9
https://app.smartsheet.com/b/form/dd1f05842b8c4a71bc492ffa08e22ff9
https://app.smartsheet.com/b/form/dd1f05842b8c4a71bc492ffa08e22ff9


Texas Through-year Assessment 
Pilot (TTAP) Recruitment



House Bill 3906 requires TEA to pilot a through-year assessment that could 
potentially replace the current summative (STAAR)
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A through-year assessment model 
has many benefits…
- Provides more timely and frequent 

feedback that can be used to support 
instruction before students move on to 
the next grade or class

- Offers multiple opportunities for 
students to show what they’ve learned

- Allows for in-year growth information

…but is still relatively new and innovative
- Only a handful states (e.g., FL, NE) have 

implemented a model that isn’t a traditional end-
of-year summative 

- Texas will need to address technical questions 
around design, administration, and scoring specific 
to local context

- Pilot will be rolled out over multiple years prior to 
potential adoption, with earliest decision by the 
legislature for STAAR replacement made upon the 
SY 2025-26 pilot report (year 4)

TEA launched this optional, small-scale pilot in SY22-23 and is currently in its second year of operation



TTAP is designed to replace locally adopted benchmarking assessments in 
the fall, winter, and spring

Aug Sept Oct Nov Dec Jan Feb Mar Apr May

Current 
State 

Pilot 
State

Districts that participate in 
the Through-year Assessment 
Pilot will still be required to 
take STAAR

Legend
Formative Assessments 
(unit and mid-unit 
assessments)

District benchmarks  
(e.g., STAAR Interims, 
MAP Growth)

Summative Assessment

Through-Year 
Assessments

To minimize disruption to instructional time, through-year will 
take the place of existing district benchmarks/interims

Aug Sept Oct Nov Dec Jan Feb Mar Apr May

STAAR 
assessments



TTAP’s intended use case is to combine the purposes of interims and 
summative assessments, and not formatives

1. Diagnostic

What: A test measuring student 
knowledge and skills on any variety 
of student expectations

When: Prior to new instructional 
cycle or school year

Why: To inform instructional plans 
and curriculum to meet the needs of 
individual students

Example: Beginning of Year (BOY) 
assessments

2. Formative

What: Ongoing process of measuring 
student performance on specific 
student expectations

When: Often, throughout the year

Why: To inform instructional choices, 
student supports, and updates to 
planning within existing curricular 
structures

Example: Curricular-embedded tests 
administered via TFAR, and unit 
assessments included within high 
quality instructional materials

3. Interim

What: Measure student 
performance and understanding 
against grade-level standards

When: At check-points a few of 
times a year

Why: To monitor progress, predict 
summative performance, and guide 
student groupings for differentiation 
when paired with formative data

Example: STAAR Interim 
Assessments, MAP Growth, iReady, 
district-created benchmarks

4. Summative

What: Measure student mastery of a 
broad span of student expectations

When: At the end of an instructional 
cycle or school year

Why: Campuses and districts use 
data to determine effectiveness of 
their programs, report summative 
mastery, and inform future planning

Example: STAAR, STAAR Alternate 2, 
TELPAS, and TELPAS Alternate

TTAP aims to combine purposes of these types 
and replaces locally adopted benchmarks



TTAP will run for the following test titles in SY24-25 (Year 3)

Grade 3 Math

Grade 5 Science

Grade 6 Math

Grade 7 Math

Grade 8 Social Studies

 Algebra 1

Other notes:

• To gather a representative sample, we would 
like to see at least 8K students participate in 
each test title

• Grades 3-5 test titles will have Spanish
• Content and language supports will be 

available for students who need it
• Pilot is 100% online
• The pilot will run in limited titles and grade 

levels, but intends to cover all content areas 
eventually



• 19 out of 20 regions
• 93 LEAs

• 44 rural
• 21 town
• 13 suburban
• 15 urban

• 56K students 
• Grade 5 Science: 17K
• Grade 6 Math: 9K
• Grade 7 Math: 8K
• Grade 8 Social Studies: 23K

TTAP hopes to see district representation across the entire state of Texas 
as it expands to elementary and high school next school year

SY23-24 Participation (Year 2) 

Participating districts are able to 
share feedback on the pilot to 

help TEA improve and measure 
efficacy of the program



We want you to pilot TTAP with us this fall and have your voice heard!

1. Scan this QR code to ask questions and be 
notified when applications open mid-February

2. Keep updated on the assessment pilot 
through the TTAP webpage

https://tea.texas.gov/student-assessment/assessment-initiatives/texas-through-year-assessment-pilot


Thank you for your time and attention.

Student Assessment Help Desk

When you contact the Help Desk, 
please include the following 
information: 
 Topic
 Question(s)
 Relevant information
 Contact information

Please help us improve our 
presentations by providing 
your feedback.

https://teastudentassessments.zendesk.com/hc/en-us/categories/360002017872-Student-Assessment
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